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Abstract 
The new global Euro-Mediterranean partnership aims to develop human resources and promote understanding between cultures 
and set up exchanges between civil societies. In this context, learning is a strategic lever to achieve these objectives whenever 
there are questions about methodology and processing systems within the Euro-Mediterranean area. It is thus important that the 
teachers operating in this area can possess and develop a specific set of strategic and shared visions and skills guided by these 
values. These skills and values are the subject of this study involving 100 teachers who work in these contexts. The results allow 
to highlight areas of vision and strategic skills necessary for teachers in Euro-Mediterranean context. 
© 2010 Published by Elsevier Ltd. 
Keywords: Learning; Euro-Mediterranean; skills; teachers. 
1. Introduction 
Some years ago the European Union decided to impose a new condition for its relations with Mediterranean 
countries instituted with the goal of a partnership project. This plan was implemented in 1995 during the Barcelona 
Conference where the foundations were laid for the multi-faceted development based on dialogue and cooperation 
between the European Union and countries of the Mediterranean. The Euro-Mediterranean Declaration, today, 
represents a multilateral framework that combines economics and security, also including social, human, and 
cultural.  
This document is particularly interesting for stakeholders from different sectors and certainly those in the field of 
human resources and training for adults. 
Specifically, the Euro-Mediterranean partnership in question consists of three main axes. 
The political and security partnership. In addition to the bilateral dialogue already under the association 
agreements, participants at the conference in Barcelona have decided to establish a regular inclusive political 
dialogue. In addition, the Declaration sets out certain common objectives of internal and external stability. The 
declaration states that dialogue should be welcomed between the parties, exchanging information on matters relating 
to human rights, fundamental freedoms, racism, and xenophobia. Participants also agreed that relations between 
their countries should be based on respect for territorial integrity, the principle of non-intervention in internal affairs 
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and peaceful settlement of disputes. The parties also agreed to combat terrorism, organized crime and the scourge of 
illegal drugs in all forms. The parties have also undertaken to promote regional security by acting in favor of the 
non-proliferation of chemical, biological and nuclear weapons through adherence to and compliance with non-
proliferation regimes, both international and regional organizations, and agreements on disarmament and arms 
control. 
The economic and financial partnership. The creation of a zone of shared prosperity in the Mediterranean 
necessarily requires sustainable and balanced socio-economic development and improved living conditions for 
populations, an increased level of employment, and the promotion of cooperation and regional integration. To 
achieve these objectives, the participants agree to establish an economic and financial partnership that seeks to 
gradually: establish a free trade area, implement appropriate cooperation and concerted action at the economic level 
in relevant areas, and strengthen substantially the financial assistance of the European Union and its partners. 
The social, cultural and human partnership. According to the Barcelona Declaration, the parties agreed to 
establish a social, cultural, and human partnership aimed at rapprochement and understanding between peoples and 
a better perception of each other. On the one hand, the partnership is based on the delicate compromise between the 
existence, recognition, and mutual respect of traditions, cultures, and civilizations on both sides of the 
Mediterranean, and on the other hand it is based on the use of common roots. 
In this respect, the Barcelona Declaration and its work program emphasize: 
• the importance of intercultural and inter-religious dialogue; 
• the importance of the role of mass media in the knowledge and mutual understanding between cultures; 
• the development of human resources in the field of culture: cultural exchanges, knowledge of other languages, 
implementation of educational and cultural programs respectful of cultural identities; 
• the importance of health and social development and respect for fundamental social rights; 
• the need to involve civil society in the Euro-Mediterranean partnership and the strengthening of the instruments 
of decentralized cooperation to encourage exchanges between various development sectors.  
From the above, it is possible to highlight the central role of human resource development through experts and 
trainers of adults in order to achieve the objectives of characterizing the process outlined in the Declaration of 
Barcelona, the Euro-mediterranean Partnership.  
2. Problem statement 
In order to reach this objective it is necessary to develop strategic processes of development in human resources 
and adult learners who, besides respecting and maintaining the different traditions, are able to develop and widen 
them with integration and valorization of the differences. 
In  this  context,  the  training  is  a  strategic  lever  for  the  attainment  of  these  objectives,  provided  that  the  
methodological transformation and systems in the Euro-Mediterranean area are addressed. 
It is thus important that the teachers operating in the Euro-Mediterranean area can possess and develop a specific 
set of strategic skills and shared visions guided by these values. These skills and values will be the subject of our 
scientific study. 
3. Theoretical reference 
The teacher’s role can be considered a branch of human resource development, helping the spread of culture and 
values, not only for the integration of differences, but mainly for the valorization of differences in the development 
of well-being and individual and organizational success. The task of teachers, therefore, is not only for the technical 
preparation of legal disputes, economic, computer, humanistic, etc.., but also on the ability to communicate and 
facilitate the learning process through an interdisciplinary and intercultural training program known as polyvalent, 
(Leone, Morello, 2008). P Hamel (2006) argues that today the challenge is how to "reconcile the full recognition of 
cultural diversity with meticulous respect for universal values". In this context the skills, namely the set of abilities, 
knowledge, and experiences that the person has become the cornerstone on which to focus not only training in a 
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broad sense but also and especially the subsequent redefinition of trainer’s skills understood as an engine of strategic 
change in a strong intercultural context. 
Several studies have been made to define the concept of "professional skill"; it is certain that "whatever that 
means today «to be competent» you can be sure that the meaning will be changed tomorrow" (Lanzara, 1993). And 
tomorrow is already today. 
The competence can be defined as "ability and abilities that an individual possesses and demonstrates" (Ulrich et 
al., 1989) that is like the "dimension of behavior manifest and evident that enables a person to act in a competent 
way" (Woodruff, 1993); "an intrinsic feature connected to a superior performance in a job or situation" (Spencer, 
Spencer, 1995). The competences, representing the outcome of a continuous learning process, must be discovered, 
encouraged, directed, preserved and defended by obsolescence. 
One of the most famous studies on professional skills was developed by Boyatzis (1981). The author identified 
30 skills which he divided into four clusters: the ability of action and achievement, people management skills, 
analytical reasoning abilities, knowledge areas. 
In 1989, Spencer and Spencer studied the skills found in over 200 professional roles and identified them as 
"Models of managerial skills" characterized by 20 articulated core skills in 5 areas that are also part of the role of the 
teacher: realization skills, skills assistance and service skills of influence and direction, cognitive skills, skills of 
personal effectiveness. These areas of expertise are also being investigated in our scientific study. 
4. Purpose of study 
The object of the study is to inquire like the teachers, that operate in Euro-Mediterranean contexts, they imagine 
and they describe their profile of strategic skills and visions in order to face, effectively, the challenge that learning 
in these situations presents, where the integration and the valorization of the diversities represent a new way to 
generate value in the work organizations.  
Another objective is to verify the trainers in the knowledge of the contents of the Barcelona Declaration of 
November 1995, the founding document of the Euro-Mediterranean Area development. 
5. Method 
5.1. Instruments 
They have been involved in surveying 100 teachers that operate in Euro-Mediterranean contexts. A questionnaire 
has been administered, purposely constructed and structured on the model of the competences of Spencer & Spencer 
(1993). It includes 6 areas of skills and an area, divided into three sections, dedicated to the visions.  
The first part aims to identify what should be, according to interviewees, the strategic skills that a teacher that 
works in today's Euro-Mediterranean context should have. It features 56 items, each of which refers to a particular 
competence that might belong to the teacher. This first part has been developed taking inspiration from “Skills 
Dictionary” of Spencer and Spencer (1993), and explores different areas of expertise, including: area of operational 
skills and realization, area of skills and assistance service, area of influence skills, area of managerial skills, area of 
cognitive skills and area of personal effectiveness skills. 
All items require pre-coded answers, which can be answered with a score from one (minimal agreement) to five 
(maximum agreement) according to the Likert-type scale, depending on how much each statement is considered 
adequate to represent the type of skills that a teacher who works in the Euro-Mediterranean context should possess. 
The second part of the questionnaire seeks to explore the vision that should characterize these instructors. This 
part is divided into three sections which investigate respectively: the garrison of theoretical, methodological and 
objectives of learning, the garrison of knowledge of the context, the garrison of technical and theoretical model to 
operate effectively in the Euro-Mediterranean context. 
The latest items are designed to discover the knowledge that the teachers of the Barcelona Declaration have. 
They also collected some data on personal and professional aspects of the respondents.  
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5.2. Subject  
They have been involved in surveying 100 teachers that operate in Euro-Mediterranean contexts. 
42% are men and the remaining 58% were women. The respondents have average age of 35 years and have 
worked as teachers on average for 15 years.  
6. Results 
Analysis of the data that emerged from the first part of the questionnaire, characterizing the analytical skills that 
teachers operating in Euro-Mediterranean context must have, revealed the following. 
Area of operational skills and realization.  
The average score (M = 4.22) (Table 1) on the importance of skills belonging to this area is found to be 4.22. The 
skills identified as most important are: curiosity and information search (M = 4.62) followed by attention to order, 
quality and accuracy. The guidance to do more than required by the job profile turns out to be the power indicated as 
less important among those included in this (M = 3.64). 
Area of skills and assistance service.  
The average score on the importance of skills belonging to this area is found to be 4.15. The skills identified as 
most important are: being able to listen (M = 4.71), which is also the second most important competence, the 
willingness to report (M = 4.57). To be subject to emotional competence appears to be indicated as less important 
among those included in this (M = 3.01) and the second least indicated so far. 
Area of influential skills.  
The average score on the importance of skills belonging to this area is found to be 4.32. The skills identified as 
most important are: communication skills (M = 4.79) which also represent the largest ever given, and awareness of 
organizational reality in which they operate (M = 4.68). The ability to convince others was considered to be of the 
least importance (M = 3.52). 
Area of management skills.  
The mean score on the importance of skills belonging to this area is found to be 4.19. The skill referred to as the 
most important is to promote learning of others (M = 4.53). The attitude appears to be the lead listed as less 
important (M = 2.87) or in this area or in absolute. 
Area of cognitive skills.  
The average score on the importance of skills belonging to this area is found to be 4.24. The skills identified as 
most important are knowledge of the fundamental principles of learning (M = 4.56) and good technical/professional 
skills (M = 4.55). Inductive reasoning is the skill identified as the least important (M = 3.69). 
Area of personal effectiveness skills.  
The average score on the importance of skills belonging to this area is found to be 4.33. Flexibility appears to be 
the skill identified as most important (M = 4.64) followed by the ability to adapt to change and self-control (M = 
4.49). 
 
Table 1. Mean (1M5) scores reported for areas of skills 
 
Area ok skills Mean SD Variance 
Operational skills and realization 4,22 0,86 0.91 
Skills and assistance service 4.15 0.86 0.85 
Influence skills 4.32 0.77 0.78 
Managerial skills 4.10 0.84 0.98 
Cognitive skills 4.24 0.80 0.85 
Personal effectiveness skills 4.33 0.78 0.76 
 
As regards the second part of the questionnaire the area of garrison of theoretical, methodological and learning 
objectives is the most important (M = 4.33) (Table 2). The development and updating of professional contextual 
change scenarios is of particular importance and connected to this area (M = 4.58). 
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The area of the garrison of knowledge of the context has an average score on its importance equal to 4.21. Little 
attention is being placed on knowledge of migration and different religions. 
The area of the garrison of technical-theoretical models to operate effectively in the Euro-Mediterranean context 
appear to be regarded as the least important (M = 4.06). This detaches the shared vision of the importance of the 
valorization of the differences (M = 4.40) than that of the integration (M = 4.19). 
Only 74% of the subjects claim to know the contents of the Declaration of Barcelona of November 1995 and a 
even fewer are able to provide a correct description. 
 
Table 2. Mean (1M5) scores reported for areas of visions 
 
Area ok skills Mean SD Variance 
Operational skills and realization 4,22 0,86 0,61 
Cognitive skills 4.24 0.80 0,68 
Personal effectiveness skills 4.33 0.78 0,89 
7. Discussion and conclusion 
The results show that teachers describe as strategic skills areas of personal effectiveness, influence, relationship 
and cognitive skills. 
The area of the garrison of theoretical, methodological and learning objectives is the most important. Less 
awareness of the importance of technical and theoretical models of the garrison to operate effectively in the Euro-
Mediterranean context emerge. There is little diffusion of knowledge among the teachers of the Barcelona 
Declaration.  
However, the emerged visions make reference to the strategic importance of the new profile of the teachers in the 
Euro-Mediterranean area and the decisive role that will cover job organizations, and the learning and development 
of human resources. The teachers turn out to be those who must and can favor the processes of diversity 
management in every job organization in the optical of the valorization of the cultural and ethnic differences. 
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